Geoff Barton

Redefining the ‘basics’ of English

The changing nature of schooling

Welcome to the brave new world, in which schooling gives way to learning, and ‘English teaching’ becomes a quaint euphemism. Welcome to the changing world of education:

What will be taught and leaned; how it will be taught and learned; who will make use of schooling; and the position of the school in society – all of this will change greatly during the ensuing decades. Indeed, no other institution faces challenges as radical as those that will transform the school.
 

Drucker’s words either fill you with enormous optimism or anxiety. Whatever the emerging truth of his and other future thinkers’ predictions, the only real certainty seems to be that there is no real certainty. Chaos rules. 

So as change trembles beneath us, it challenges any long-held views of what English is and, more fundamentally, what it means to be either a student or a teacher.  Just as the world our pupils inhabit is already different from the world we knew as children, so the adult world they will inherit will be one of unceasing and convulsive change. That surely is undeniable. On a personal level, my students can already gain much of the information they need from sources beyond me, most of it more reliable and more up-to-date than anything I can provide. And so in the process, my role as teacher is being reformulated, whether I like it or not, from the kind of role my own English teachers played in my education.

All the more reason then to be clear in our conception of what English is, and the essential skills and experiences we expect our students to gain from our work with them. This article explores current conceptions of English, the tensions as the ground shifts, and the liberating possibilities of ICT to help us to redefine the essential ingredients of the subject – the ‘new basics’.

Computers and ‘the basics’

Back in 1988 I got into a good-natured spat with Mike Peacock, then a researcher at the University of Leeds. He wrote an article in the Times Educational Supplement in which he cited a pupil’s essay at GCSE grade F or G. Any attempt to grasp what the child was saying was seriously hampered by various technical weaknesses. The word-processor, Mike Peacock argued, would eradicate such surface impediments to clarity and allow the reader to unlock the meaning within:

“Is this cheating?” he asked: “Am I cheating because I drive to the seaside instead of walking?”

This is a vision of information technology (we hadn’t thought much about the ‘communications’ bit back then) as great liberator, helping pupils hampered by technical inaccuracy to produce work every bit as polished as everyone else’s. Thus examination boards would no longer “penalise the life-chances of those not born with enough of the necessary talent”.
 ICT would democratise achievement.

I replied in typically pompous fashion. You can’t so readily separate form and content, I argued – surface inaccuracy is linked to deeper issues; computers will never be able to identify grammatical errors (I got that one wrong); and the danger is that we stop teaching technical accuracy because of computers: what if these pupils don’t later work with computers:

they will be deprived of the spelling checker and the grammar watchdog; their hand-written letters, spattered by spelling mistakes or gripped by ambiguities, will mark them out as members of a sub-class whose very distance from technology will highlight their lack of basic skills

This was an early example of the way computers began to challenge our views of what English is and what we should be teaching young people. Mike Peacock saw computers reducing the emphasis on old-fashioned basic skills; I saw technical accuracy remaining as important as ever. The central part of the debate – what are the essential skills our pupils need in a changing world? – remain as relevant and unresolved as ever.

The answer depends, of course, on your view of what the world for which we are preparing students may be like, on your view of the function of schools, and on your conception of English. 

Changing patterns of work and leisure

Charles Handy, speaking at the North of England Conference 2000, reminded us of future employment patterns, a world of what he describes as “actors’ careers”. This will be a world of short-term, fixed-contracts, picking up one job, completing it, moving to the next. The old careers are already dead: “There are now more people in Britain in the creative industries earning £50b a year, more than the whole of British manufacturing industry. If you had said that twenty years ago no-one would have believed you.”. 
 

Already, according to John West-Burnham, 60% of new jobs are part-time; 40% of all jobs are part-time
. Thus the traditional path of school(university(one firm-retirement is dead, just as the established route of student(teacher training( teacher-for-life looks increasingly fragile.

ICT already means that you do not have to go to an office to be an office worker.  My office is, at intervals, a train, a hotel room, any available space at home of work where my laptop will fit. You no longer have to go to a bank to do your banking; and, of course, you do not have to go to university to be a university student. 

As a result, nine-to-four schooling is becoming quaint, old-fangled, with learning needing to pervade our lives rather than be compartmentalised. The classroom need no longer be limited to the range of information available in a school room or library or resource centre. If there is a modem, information can be obtained from anywhere in the world, 365 days a year – provided you have the skills and the access rights.

Global shifts mean that wealth already resides not in land or muscle power, but in knowledge. In the USA 20% (those in analytical areas) earn 50% of the total wealth of US citizens. The implication of this is a new social structure:

Top group – knowledge workers

Second tier – teachers, service industry managers

Third tier –manual workers

Fourth tier – unemployed

This will be an era of new opportunities. But at the same time there looms the shadow of a new underclass, deprived of knowledge and the means to gain it. This in part explains the almost apocalyptic tone of much of the DfEE’s justification for a more concerted approach to raising literacy levels. They talk of the weaknesses of the UK workforce in the basics; demonstrate the link between low literacy levels and crime and unemployment; and examine the economic consequences:

In a report on the impact of literacy, education and training on the UK Economy, the accountants Ernst and Young estimate that 60% of all jobs now require reasonable reading skills e.g. being able to understand and act on written instructions, obtain simple information and understand a price list … The report estimates the costs to the country of illiteracy, in lost business, remedial education, crime and benefit payments to be over £10 billion per annum (Ernst & Young, 1993)

This is an argument driven not simply by economic expediency, as some critics would argue, but by fears of social breakdown – the social costs of not addressing basic literacy. This explains, I think, why the literacy strategy is driven with such fervour, and illuminates why the implementation is surrounded by such controversy.

A shift from English teachers to English learners

From the standpoint of English teachers, all of the preceding surely forces us to reflect upon our current practice. What are we teaching our current students? What are they learning? What are we preparing them for – and how effectively? What is now absolutely clear is that to be successful, our students will need to have acquired specific skills and knowledge. How far are these different from what we taught in the past? Are the essentials of English a set of unchanging certainties which can be applied in any context? Or is there a need for us to update our methodology, to recast English in a new light?

All of these might be synthesised perhaps in a single question: what do we mean by English? This question – an extraordinary one, I suspect, to most people outside education – has been a recurring theme of a century of English teaching. How far should English be about transmission about culture? Should media form the new core? How far can content be prescribed?

Until we have a clearer view of what we mean by English, we are unlikely to be certain of the skills our students need and our capacity to encourage them.

And more than in any other curriculum area, the question of what is English is inextricably linked with who teaches it. This isn’t another of those ‘what are English teachers like’ articles; nor is it a critique of different models of English teaching. But in defining what we mean by English, we cannot ignore the question of who teaches it.

I suspect there is no more brooding cross-section of the teaching profession than English teachers. We brood, endlessly. Perhaps it’s all that textual attention to dark works like Hamlet and Wuthering Heights; or the fact that so much of the English tradition in schools has been rooted in a humanistic approach, with heavy emphasis on personal response.

Perhaps our introspection derives from a wealth of literature not only about how we teach but also who we are. A number of key texts have, at different points, traced the development of English in schools: Margaret Mathieson’s Preachers of Culture, and, more recently, Bethan Marshall’s English Teachers: The Unofficial Guide. 

Mathieson’s title – a quotation from Matthew Arnold – says it all. English teachers have traditionally been charged with a social responsibility which stretches far beyond the mere transmission of skills and knowledge. Preachers hints at the evangelist, the impassioned communicator of a deeply-felt message. Culture is a deceptive and tantalising word: every reader will see in it a world of her or his own making. For some it will signify imperialism, repression, the values of the state; others will infer high art – the great icons of human tradition; others will take ‘culture’ to mean the multi-media environment we inhabit.

Whichever response we give to the word culture, there’s something extraordinary in the underlying assumption about the English teacher’s role. It imbues the English teacher with special responsibilities, and the language of a number of seminal writers on English teachers have caught some of this in their commentaries:

George Sampson, writing in 1921 in an England desperate for rebirth and regeneration, wrote:

English is the one school subject in which we have to fight, not for a clear gain of knowledge, but for a precarious margin of advantage over powerful forces of evil.

English, he says, “is not a subject at all. It is a condition of life”. 

We all know FR Leavis’s proclamations on the central place of English, particularly in higher education. More specifically, in the context of schools, David Holbrook was arguing for similar values, with creative writing helping pupils to tackle “the backlog of psychic problems”.
 This is English as psychotherapy-cum-spiritual renewal: “The battle with the serpent,” he argued, “is fought in the school”

Other commentators on English studies have continued to trace the development of English teachers’ philosophical views. The well-known Open University Press series, “English, Language and Education” provided a powerful sense through the 1980s and 1990s that to be an English teacher was to be charged with a special task. It had titles like English at the Core, Thinking through English, and The Making of English Teachers. The Cox Report, 1988, sorted English teachers into five broad philosophical groupings, and then shaped an initial national curriculum based on the dominant one, the ‘personal growth model’

Bethan Marshall’s more recent investigation into the attitudes of English teachers shows a passion which is less dramatically expressed than Holbrook’s but nonetheless charged with missionary zeal. Her approach employs an unusual method of categorising the English teaching tradition and then using teachers’ annotations on these philosophies in order to group respondents within certain headings. You get your Old Grammarians, Pragmatists, Technicians, Liberals, and Cultural Dissenters.

My point is not to explore any of these groupings, or to give a critique of any of the philosophies. Instead it is to register the extraordinary nature of such of body of critical writing. Can there be any other school subject in which the focus of so much academic research is not the mode of teaching and learning, or the effectiveness of different strategies, but the nature of the teachers themselves? Do teachers of, say, Personal & Social Education, or Geography, have a similar body of knowledge devoted to them? 

There is then a continuing tradition that English teachers are, in Margaret Mathieson’s phrase, “special people”.  And this brings us to the heart of my contribution. What are the essential ingredients of English in the twenty-first century? What are the basics? And – a subsidiary but inescapable theme – who decides?

For if we are to explore the new basics of secondary English, we cannot avoid the associated issues of who teaches it and who controls it. And because of this rich tradition of a subject taught by “special people”, any suggestion that control is being wrested to the centre seems all the more provocative to many who see their vocation as embodying autonomy as well as responsibility.

RECENT TENSIONS IN ENGLISH

This is the centre of a debate raging in the UK as I write. From September 2001 the Government’s National Literacy Strategy moves from key stages 1 and 2 into key stage 3. The Framework for Teaching English Years 7-9 takes the broad objectives of the national curriculum for English and presents them in a method designed to encourage greater progression. This is a strategy not so much concerned with content - it is, after all, defined in the national curriculum - but with teaching methodology. 

What we encounter is, for many of us, a new style of teaching English, starting with ten-minute starter-lessons, rooted in word-level word such as spelling. This then moves into a sequence of activities covering a range of reading, writing and speaking & listening skills, with a strong emphasis on rapid paced whole-class teaching.

People have reacted differently to the Framework. University lecturer Bethan Marshall led the assault in the Times Educat ional Supplement with dark warnings that English teachers would not accept lists of prescribed spellings across subject areas.
 On the morning that I am writing this, the National Association of Teachers of English (NATE) is quoted in a main news page story on the BBC website:

Anger over literacy 'hour'

The government faces protests from specialist English teachers over plans to introduce its literacy strategy into secondary schools from September. 

The National Association for the Teaching of English (NATE) has warned ministers not to be 'over prescriptive' in its plans to change the way English is taught to 11- to 14-year-olds …

NATE says the new literacy strategy should not be allowed to take up more than 10% of English lessons in secondary schools. 

Otherwise they fear the literacy element will swamp the wider subject of English.

This is not an entirely unexpected response, given the tradition of English teaching. As Jim Crowther and Lyn Tett have argued, literacy initiatives have tended to be perceived in three ways. First, they are represented as a cultural missionary activity (saving the illiterate from crime and unemployment); second as social control (creating more responsible, moral and productive citizens); and, thirdly, literacy has been viewed as emancipation (freeing people from the state-controlled curricula).

At the heart of this is the question of who defines English.
The critics of Government initiatives on literacy say that it marginalises the expertise of the English teachers. It imposes a teaching framework which is rigid, mechanical and utilitarian. Its supporters would argue the opposite. They would claim that there is overwhelming evidence that traditional methodologies have failed significant numbers of students. 

Greg Brooks’ NFER survey of literacy in the UK between 1948 and 1996 provides one useful summary
: With literacy surveys dating from 1948 in the UK, there is an opportunity to take a wider perspective on literacy standards. Brooks concludes that literacy levels have changed little in that time, though there was some slippage among 8-year-olds (pupils in Year 3) in the late 1980s which was recovered in the early 1990s. The significant indicators of literacy levels are the international comparisons. These show a significant ‘trailing edge’ of underachievement. Whereas the UK is relatively successful in promoting middle and high-performers, it is at the level of underachievers where literacy levels cause concern, international benchmarking suggests:

The test was the same as that used in a survey of 27 other countries in 1991 (Elley, 1992) and includes narrative, expository (factual) and 'document' material (charts, tables, graphs, lists, etc.). This research has indicated that Britain is generally out-performed by countries like Finland, France and New Zealand. Britain is located within a 'middle' group of countries which includes Belgium and Spain. In the middle and upper parts of the range of scores, children in England and Wales performed as well as those in countries much higher in the rank order (Brooks, Pugh and Schagen, 1996, p. 13). 

If our investment in education is not preparing young people for the worlds of work and citizenship today, then how could it possibly deliver for the new challenges of the future?

Uncomfortable as this is for those of us who make our living from teaching English, there is a need to confront some unpalatable implications. First, in a changing world our definition of English needs to shift away from what English teachers want to teach. The focus needs to be on what skills and experiences our students need if they are to be successful participants in modern society. 

Martin Tibbs, Chair of NATE, hints at this in his address to the NATE conference, April 2000. Based on his research into IT practice in France, the UK and Singapore, he interviews employers about the skills they define as essential. Fascinatingly, there is huge congruence between respondents in both Europe and Asia. All listed the following skills as being essential:

*
Literacy

*
Numeracy

*
Communication Skills

*
IT skills

*
Ability to work in a team

*
Self knowledge and self reliance

*
Ability to transfer skills into different contexts

*
Willingness to re-train ("Life Long Learning")

Here is the Chair of NATE acknowledging some of the essential skills students will need in the modern world. Surely part of our debate about English needs to address our role in providing those skills. This is what I define as a shift from the wishes of the teacher to needs of the learner. In that context, there is something deeply child-centred, not utilitarian, about the new emphasis on literacy. Its focus is on the student, rather than the teacher: what are the essentials of reading, writing and speaking & listening that a child needs, irrespective of her or his teacher?

People who deny this are often attached to a sentimental and nostalgic view of English teaching. Like many of us in teaching they remember the teacher who inspired us, often our own English teacher. This is cause for celebration. It is why I became a teacher. But noble as the tradition of English teaching may be, it cannot be the main focus of curriculum planning and decision-making. The skills and experiences we want to teach – in a world where students can circumvent us using ICT – are no longer the point. 

The shift of emphasis from teaching to learning will therefore challenge much of our existing practice – hence the tensions we are seeing reported in the national media. The focus needs to be not on what I, the teacher, wish to teach; but rather on what my students need to learn. This in turn will lead us to reflect upon how they should best learn. 

The New Basics

For me, that is what the debate about English should now become: what are the essential skills and experiences our students need and how can they best learn them? In the process we should dispense with polarised thinking that views literacy as somehow separate from ‘real’ English and give a clear commitment that English has a responsibility to prepare students for the worlds of work and citizenship.

As a starting-point, these would be my own nominations for the essential ingredients in a modern English curriculum:

1: Literacy

This is our first duty as English teachers. I think we can dismiss the narrow, utilitarian definitions of literacy. As Winston Brookes and Andy Goodwyn remind us:

Its true definition encompasses much more than 'basics' and may include 'new' areas such as 'computer literacy', visual literacy, media literacy and so on (Lankshear, 1997).  

The benefits of the national literacy strategy at key stages 1 and 2, shortly to move through KS3, are that it is rooted in research and that it has developed teachers’ methodology. For the first time in several generations it becomes less easy to stand and unthinkingly replicate the teaching styles we ourselves experienced. Academics and the best teachers have always talked of the reflective practitioner: now, at last, we can reflect not only on content, but also on style, responding for ourselves to a methodology which challenges many of the assumptions of recent years (for example, that whole-class teaching is usually inappropriate).

The basics of language will remain critical currency for our students. Exams may change, but will continue to exist. Employers will continue to need people who are analytical, good communicators, accurate, expressive and creative. The basics of English – the old fashioned technical basic – are more important than ever. More than this, we need students who are adept at reading a range of texts, transforming them into different genres, identifying bias, reading critically; students who express themselves in speech and writing with clarity, creativity and precision; students who can use spoken language for confident and stylish effect, in a range of groupings. . These skills are at the heart of our responsibility because they are the essential skills our students will need.

2: Heritage

This new world of uncertainties risks leaving all of us adrift. Our students need an embedded familiarity with the texts that have shaped our culture. They need to be able to make links between the present and the past. An emphasis on literacy is not to denigrate the cultural heritage, or to marginalise the best writers in our language. Instead, we must continue to view these authors as part of our students’ entitlement, part of the new basics of English.

Adolescents remain, in John Adams’ phrase “incomplete”
. Part of our duty in helping them to orientate themselves in a fast-changing world is to provide anchor-points, texts which help them to define who they are, literature which provides a window on life. 

Imaginative literature has always been at the heart of English teaching. We should reaffirm a commitment to it.

3: Metacognition

From anecdotal work in schools to influential works like Howard Gardner’s Frames of Mind: The Theory of Multiple Intelligences
, we are realising that traditional conceptions of intelligence do us few favours. Contemporary research into the workings of the brain, and studies of ways of empowering students to explore their own learning styles, should be embedded in the English curriculum. As John Adams put it, at the North of England Conference:

We must focus on these new understandings about learning if we’re to see in education reform massive opportunities, rather than still further problems. Within the last 10 to 15 years medical technology – positive emission tomography, CAT scans and functional MRI – has enabled us to "see" brains working. Instead of studying dead brains splayed out like cold porridge on a dissecting table, we can actually see the incredible way in which, for instance, memory is distributed to many different regions of the brain, and how it is reconstructed on demand. Be you a creationist, or an evolutionist, the scale of this is awesome. What we can now "see" is more wondrous than anything we could earlier intimate from external observation.

This is a huge and significant shift away from teaching towards learning. 

English is the ideal forum for students to become most reflective about their growing abilities, most analytical in terms of their strengths and weaknesses, more self-conscious of teaching and learning styles that suit them. Hence my preoccupation with the need for English teachers to reflect more meaningfully on their own methodologies. 

Students need constantly to engage in discussion with us about how they are learning and how they can learn better. The language of learning – metacognition – should be central to the way we interact with students. In the process the teacher’s role may change; but so should the student’s – to a learner more centrally in control of her or his own development.

4: ICT

ICT is transforming our world. It is no longer enough for English simply to ‘do word-processing’. Our students need to be thinking and communicating through ICT. As Julie Adams points out in her survey of ICT in Initial Teacher training:

"They [student teachers] thought that labelling some pictures from Clip‑Art with nouns was a good use of IT"

Just as the Framework for Teaching English 11-14 places emphasis on students seeing teachers writing (“shared composition”), so our students need to see scaffolded ICT work. As Mary Simpson and Fran Payne put it:

It appears that in the tutors' delivery of the courses, the students seldom experienced demonstrations of the use of ICT as a teaching tool - i.e. the tutors seldom modelled its use through their own practices. 

The word-processing part of English is the easiest. But significant other opportunities remain. Some examples:

Students might use ICT for …

· Online discussions of texts

· Building and analysing websites

· Making and then editing movies

· Exploring ICT genres – the language of email; computer jargon

· Active redrafting, editing and proof-reading

· Exploring different genres, using grammar and spelling programs to investigate the complexity or semantic fields of texts

· Exploring discourse structure actively by reshaping texts, moving sections or paragraphs around;

· investigating the way texts are made to cohere, identifying discourse markers using a computer;

· Developing their own websites;

· Investigating the language of emails

· Using software to interrogate sentence types

· Highlighting, changing, deleting connectives

· Re-ordering sentences within paragraphs

· Exploring tense

· Exploring modification, using phrases and clauses

· Exploring vocabulary using thesauruses, dictionaries, online reference sources

· Using software to catalogue texts, for example identifying the overall reading level of a document

Most important is the principle that ICT is as central to the English curriculum as to any other subject area, both as a tool for learning, and as a source of texts for exploration. The days of it helping us to perform secretarial skills are over: it is now in itself a mode of learning, a part of our teaching methodology.

Conclusion

This paper takes a radical view of English teaching. I suggest that many of the old arguments about teacher autonomy are discredited and unjustifiable. I argue that a changing world needs a different view of English – one more rooted in the needs of the learner than the wishes of the teacher. None of this is to deny the central importance of the English teacher – still, for me, one of the most significant and influential roles in school – but it does suggest that it is time to redraw the battle-lines, and rethink our responsibilities in terms of our students’ needs.

Theirs will an age of uncertainty and unceasing change. Hence the need for secure literacy and communication skills. Hence the need also for deep links to their heritage – an anchor-point in an unstable world. Learning is bursting out from the artificial confines of the school day. New technology will liberate ongoing learning at work and at home, around the clock. Part of our task, therefore, is to teach our students about learning – metacognition. And finally we have a fourth responsibility – ICT. It is no longer adequate for English teachers to claim that word-processing is their only possible contribution. ICT enables students to explore and deconstruct texts; then to create their own; to catalogue, dissect and reshape. These processes have always been central to English: now we need to embrace the new technologies to do them faster and better. 

All of which reaffirms the responsibilities of the English teacher, and poses a significant challenge in terms of training and recruitment. But those are bigger issues. The main concern for now is to harness the talents of a committed and energetic body of English teachers, and focus their energies on the specific needs of young people today. There can be no greater mission.

Geoff Barton is deputy head at Thurston Community College, Suffolk, where he teaches English to 14-18 year olds. He also writes school textbooks and is a regular contributor to the Times Educational Supplement. His ICT Activities for Key Stage 3 English is published by Heinemann. www.geoffbarton.co.uk 




� Drucker, P, Post Capitalist Society, Harper, 1994


� Mike Peacock, Times Educational Supplement “English Extra”, May 20 1988


� ibid


� Geoff Barton, Beware the Word-processor, TES, 24 June 1988


� Charles Handy, The World Around the Corner: How Best to Prepare for it?, 


� Several of these examples are drawn from an unpublished paper by John West-Burnham, Professor at the University of Hull, The Changing Nature of Schools


� DfEE, National Literacy Strategy: Review of Research and other Related Evidence, 


� Margeret Mathieson, The Preachers of Culture, Unwin Allen 1975, Bethan Marshall, English Teachers: The Unofficial Guide, RoutledgeFalmer, 2000


� George Sampson, English for the English, Cambridge University Press 1921


� David Holbrook, Creative Writing, Cambridge University Press1967


� David Holbrook, Secret Places, Methuen 1964


� Department of Eduction & Science, English for Ages 5-16 [The Cox Report], HMSO, 1989


� Bethan Marshal, English Teachers – The Unofficial Guide: Researching the Philosophies of English Teachers, RoutledgeFalmer, 2000


� Times Educational Supplement, April 27 2001


� Mike Baker, Education Correspondent, BBC News website, � HYPERLINK http://www.bbc.co.uk ��www.news.bbc.co.uk�, Sunday, 6 May, 2001, 23:09 GMT 00:09 UK 


� Developing critical literacy in the context of democratic renewal in Scotland, Jim Crowther and Lyn Tett,  Moray House Institute, Edinburgh, Scotland, Paper from the 28th Annual SCUTREA Conference


� Trends in standards of literacy in the United Kingdom, 1948-1996, By Greg Brooks, National Foundation for Educational Research (NFER)Paper presented at UK Reading Association conference, University of Manchester, July 1997, and at British Educational Research Association conference, University of York, September 1997.





� DfEE, National Literacy Strategy: Review of Research and other Related Evidence, www.standards.dfee.gov.uk/


� Martin Tibbs, "Off beam or on target"?,Summary of Chair’s speech to NATE Annual Conference, April 2000





� LITERACY IN THE SECONDARY SCHOOL, A paper prepared by Winston Brookes and Andy Goodwyn School of Education, University of Reading, presented at the BERA Conference at Queens University, Belfast, Summer 1998


�John Adams, Battery Hens or Free Range Chickens: What Type of Education for What Type of Work?, KEYNOTE SPEECH TO THE NORTH OF ENGLAND EDUCATION


CONFERENCE, SUNDERLAND : JANUARY 1999


� Howard Gardner’s Frames of Mind: The Theory of Multiple Intelligences, William Heinemann 1984


� Julie Adams, University of North London, ICT in ITT - The New Standards for the Award 


of QTS, BERA 98 


� Using Information and Communications Technology as a Pedagogical Tool - Who Educates the Educators? MARY SIMPSON & FRAN PAYNE , ROBERT MUNRO & SHEILA HUGHES, Paper  presented at the European Conference on Educational Research, Lahti, Finland 22-25 September 1999





1
12

